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Outlining and Arrangement

Let us do some review questions. What are sixcatijuestions for sermon preparation? The firgehr
are “What does it mean?” “How do you know?” and “&/honcerns caused it to be written?” Those are
the first three. The final three are the threaaaitquestions that turn a lecture into a sermdreyTare
“What do we share in common with those to whom apmaolut whom it was written?” “How should we
respond?” and “How can we best communicate thgsecés?” These questions help us convert our
message from informational to transformational.tTisahe critical turn, from dispensing informatitm
actually ministering to people.

Something else to remember from the last lessoghtaby a guest professor, Dr. Eswine, is “You owe
nothing more to exposition than what is necessangake the point, but no less than what is necgssar
to prove the point.” In other words, as you ansthiese six questions, you will get much information.
Then the question becomes, “How much do | dumpemple? How much can | get out here?” You
have to say only enough to make the point, butogmnot say less than what is necessary to prove the
point. Where people usually begin to be bored and but what you are saying is when you have made
the point, proven the point, and just keep provingnd proving it, and proving it—because you read
much more Greek commentary on it. We should askydis the most efficient way | can make and
prove the point?” rather than just giving more amate and more information. For example, if it isas

in the English that a verb in the verse is a coteglaction, | do not think you need to also pourt that

it is a Greek aorist. Does that make sense? Nawisihot clear in the English that it is a conipt
action, then you may need to point out, “In the&krlanguage, this is a completed action, and wle cal
that an aorist verb.” | would say that most of tinge you do not need to say that. Ask, “Is it clsar

that people can understand?” You need to keep goitigyou prove your point. But once it is proven,
you do not need to keep going. Let us pray.

Father, we enjoy even the idea that there is aagerthallenge in accumulating information. But ewen
our own hearts we recognize what the goal is, aadsk for Your blessing. The goal is that we would
be prepared to proclaim Your Word to Your peopte] that our minds, and even our hearts in our
humanity would not just focus on the grade. Whaakeeabout is the Gospel. Help us to prepare for
that above all things, that those who are in dagewould know Your light, those who are hungry
would receive Your bread, those who are thirsty ld/oeceive living water—and may it even be from
us. Grant that we would be faithful to Your Woraad all things, we pray. Equip us for it, we ask in
Jesus’ name. Amen.

If you were following some of the wonderful thinDs. Eswine said last time, you understand thatether
are basic features of good outlining. We now nedakegin work on those basic features, to take the
information that comes out of those six questiongreparing a sermon and move that into an outline
form from which we will preach. Thus the goal oisttesson is to understand the basic featuresad go
outlining. The key thought today is that outlinipgpvides structure for the truth to be relateds It
important that you know that every passage doetan to be preached the same way. That seems
strange, since it is the same truth. Yet, if yougtwo churches to hear 1 Corinthians 2 preactiey,
would probably use very different outlines, diffierdlustrations, and different applications evaough
(hopefully) both pastors are preaching truth frive $ame passage. You might say, “How can thatfbe? |
they are outlining correctly, will it not always bige same sermon?” Well, think about it for a momen

If you were going to a hardware store to prepamotsome construction, you would say there arthall
same materials that any carpenter can work wight?i There are two-by-fours, dry wall, hammers, and
nails—it is all the same raw material. Will the stmiction all look the same? You say, “No, it coh&l
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quite different.” Even though it is the same rawtenals, why will the construction vary? What will
make it different? The purpose for which the camdtr is building will change the way he uses & r
material. What will determine the purpose of thédar? The needs for the people will call for tlagvr
material to be constructed according to what thesgdn But the raw material will be the same. Now, we
will be using two terms that | want you to learmeds the “exegetical outline.” That is the raw em&tl.
The exegetical outline is where you go throughtéxe to look at the grammar and structure, and you
simply outline the exegetical outline. You are dpéxegesis, figuring out the material that is th&ne

the exegetical outline is in essence the raw nadtdtitells you what you need to know in order to
construct the “homiletical outline.” This is thers®n outline.

Tell me things that are not in the exegetical aetlisimply outlining the text) that will be in the
homiletical outline. Often the exegetical outlingl wot answer the question, “How are you suppadsed
respond (particularly in your situation)?” It wiibt have that material, which we know is essemial
good sermons: “How do you respond in your situ&iorhat will not be in the exegetical outline. What
other things will not be in the outline of the pags? lllustrations will not be there. What elsd wilt be
there? Supporting texts may not be in the exedatdidgéine. Supporting text are various supporting
materials that are not in the text you are studyimdg, depending on your purposes, you may need to
bring them in from other parts of Scripture. Whtktew things will not be in the exegetical outlinde
context may not be there. The context includesisi@rical context, what else was going on durimg t
time of the passage. For example, where was Paarh Wb wrote this? That will not be in the exegética
background. Context includes historical backgrowamd it also includes literary background. We have
said that you will mistake what Romans 15 is alioyhu do not know what Romans 14 is about. Thus,
if you only outlined Romans 15, you may not have dbpropriate literary background. Now, you will
have to ask, “How do | know what context will bepagpriate? How will | know what information to
bring in, what supporting texts to bring in, whaistrations to use, and what applications to us&fat

is the ultimate question? We do not only exegeteeht, but we also exegete the people. It is those
things in cooperation with each other that willfothe blueprint for the homiletical outline for the
construction of the sermon. The exegetical ouiknde raw material. The homiletical outline is that

of exegeting the text and exegeting the peoplerefbee, the form will follow function to some degre

Let us see how it works with a few examples. Herlé key thought, before we look at these examples
expository messages are obligated to provide thik of the passage but not necessarily the patfern

the passage. They are obligated to present thedfuhe passage, but not necessarily the pattehreo
passage. If you have a Bible, look at Luke 18. @anbe faithful to the truth of the text but not
necessarily follow the pattern of the text? | wadad Luke 18:1-8:

Then Jesus told his disciples a parable to shom that they should always pray and not give
up. He said: “In a certain town there was a jud@e weither feared God nor cared about men.
And there was a widow in that town who kept contmépim with the plea, ‘Grant me justice
against my adversary.” For some time he refusetfiBaily he said to himself, ‘Even though |
do not fear God or care about men, yet becausaittisv keeps bothering me, | will see that
she gets justice, so that she will not eventuathamme out with her coming! And the Lord said,
“Listen to what the unjust judge says. And will i&&bd bring about justice for his chosen ones,
who cry out to him day and night? Will he keep mgitthem off? | tell you, he will see that they
get justice, and quickly. However, when the SoiMah comes, will he find faith on the earth?”

Could you preach from this that we do not pray gothat we should be encouraged to pray more?
Would that be an appropriate theme to preach flostéxt? It seems pretty clear that that wouldbe
possibility. What if | approached it this way, tlgh? What if | said, “We do not pray enough” as the
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fallen condition focus (FCF)? (Notice it is statadhe negative. The FCF is something that is wrang

is the burden of the passage). “We do not pray @mdhus my outline might begin, “Pray because
prayer is an indication of the believer’s faithai?because prayer reaches God’s heart. Pray because
God commands it.” Where does that first point cdram? “Pray because prayer is an indication of
faith.” Where does that come from in the textlin the last verse. What about the next point&ayPr
because prayer reaches God'’s heart,” where doesdime from? It comes from the middle of the text,
verses 5 and 6—if even the unjust judge would beaddy pleading, how much more would God be
moved with the pleading of His own. How about thie, “Pray because God commands it"? Where do
we find a simple command to pray? It is in versBldw, we moved backward through the text, did we
not? But we are still dealing with the idea thatskeuld pray because we do not pray enough, and we
kind of build from the lesser to the greater, rijiife say, “Pray because it is an indication of yaith”
and “Pray because God hears.” But ultimately, wigusd we pray? “Pray because God says to.”
Therefore | end with the imperative that the pasdaepins with. That is one approach.

What if my FCF were different because | recognieefeople | am dealing with, their struggles and
needs that | am aware of as a pastor? The FCF beuld/e doubt God hears us when He does not
answer immediately.” Would that be legitimate fridms text? Was Jesus dealing with this? Yes, as He
says, “You should pray and not worry because Gdidwar and He will answer quickly.” So if your
people are saying, “He does not seem to hear,'tdopah address that concern, that fallen condition
from this text? Yes, you could. Now we have a dédfe purpose, with the same raw material. How
would we deal with it, then? We could begin witlegh main points: “Do not doubt, because God
desires our example of persistent prayer,” “Dodwmibt, because God tells us some requests wilh@ot
met except by persistent prayer,” and “Do not dphbtause God will answer persistent prayer.” Where
does the first one, “Do not doubt, because Godeesiur example of persistent prayer,” come from?
Where do you get that from the text? That comem fitee beginning. How about “Do not doubt,
because God tells us some requests will not bébatdiy persistent prayer’? That comes from the
middle. And where does “Do not doubt, because Gilicanswer persistent prayer” come from? We see
this toward the end, in verses 6-8, in Jesus’ amich. This time, what are we doing? We are moving
right through the passage. We go straight fromrbegg to end. Now, we are being, | hope, true & th
truth of the text, but we are not necessarily folly the pattern of the text. | will tell you, littk the

most frequently appropriate and best way is totgoght through. | would do that most of the tire.
would move straight through, in order. But thereyrha strategies that are significant for
communicating the truth of the text that may vasy@whether or not you follow the pattern.

Here is a key: when you are in a written mediumemvilou are writing an essay, for example, where do
you say the most important thing? You state yoanmté statement, your thesis, first. That is typicad
written medium. You say the main thing, and thea ywve down to the particulars. When you are in

an oral medium, when do you say the most impottang that you want people to walk away thinking
about? You say it last. Remember, we said we neéghtn some of the differences between essays and
sermons. To be fair to the truth of the text, & thost important thing is said first, when mightiyo
choose to say it in the sermon? To be true torthh bf the text, you might say it last. To be faithe

truth of the text, you will devise a strategy thast communicates the truth. Transferring from istevr
medium, you may need to realize, “There are cettangs | need to adjust in an oral medium.”

If that logic does not persuade you, here is amateson it could be best to change the ordereotekt
when you preach it. If you are preaching from Epres 3, you will recognize that Paul starts, arahth
has a 12-verse long parenthesis before he com&gdottte thought of the first verse. Do you thirduy
would want to preach that text in that pattern difeerent pattern? You have to recognize that you
could completely lose people in an oral mediunoifi gtart a thought, exegete 12 verses, and thism fin
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the thought. My guess is that you will find a diffat oral strategy to deal with that written inf@tion.
Your exegetical outline will tell you, “Here is theeginning of the thought, here is the end of the
thought, and there is much in between.” But you pribbably not preach that exegetical outline. You
will probably have to convert it to a homileticaltbne. You will find that some of the psalms are
acrostics built on the Hebrew alphabet. Sometimg#) Psalm 119, they might repeat verses seven or
eight times before moving to the next letter. Dai yloink you can do that well in an English, oral
medium? It can be very hard. You will probably fimaother way to orally communicate the truth of the
text rather than follow the pattern.

Now, | want to go back and say that most of theetlrthink it is best to follow the pattern. Butd dot
want you to come to a passage where the pattelifficult to follow and think, “Oh no, | cannot see
how to follow the pattern, but | have to follow thattern!” It is fine to sometimes not follow thatfern
of a passage. The expositor’'s obligation is totthtn of the text, not necessarily to the pattdrthe
text. This is because our purpose drives pattermit bloes not determine truth. Do you hear the
difference? Our purpose drives pattern, but it maoit determine truth.

Think of the purpose of the outlines themselve® Mither classic statement from homiletical books f
centuries in the West is “An outline is a logicatipfor the mind.” This is pretty simple. If | watat tell
you how to get somewhere, | will not just tell y6Go east.” | will say, “You take this street tagh
other, go south on this highway...” | will tell to gam here to there to there in order to show yow h
to get to the destination. | will create a logipath to get to where | am telling you to go. Anlioét is a
logical path for the mind, and, like directionsh#s steps in it.

There are two purposes of outlines. The first psepior an outline is that it clarifies parts of #e¥mon
in the listener’s mind and ear. It provides a lagjjgath to the mind, by clarifying parts of themsen in
the listener’s mind and ear. Thus by what theristéhears, he or she gets the path to the trutireve
developing. The second major reason preachersdwdiees is because they clarify parts of the sermo
in the preacher’s mind and eye. | am, right noveaging to you from an outline. | see a major point,
then | begin to see the supporting material untdéisometimes circle things | will use as illusioas
while | am talking to you. | expect you to pick tie steps, but the mere fact that | have created an
outline helps me while | am speaking to note thgomtiought, supporting thoughts, illustrationsgan
how I will apply it. My outline communicates that ie. | have spoken enough from outlines thatll wil
recognize that if there are large gaps, therensesoing missing that | need to include. The creatb

the outline itself gives signals to me as a speakéo what to say, what to include, and in what
sequence to do that. Thus while the outline istgmgahe listeners, it also helps me organize my
thoughts by giving my eye signals about what | bé saying.

As you think about outlines, here is a thought bfywve organize along a frame. As you aid the
listener’s ear and your eye, you are ultimatelykiray hard orethosas well agogos You are working
onlogosbecause you are working hard on an argument. Y@praving something is true. How is
ethoshelped by the outline? It indicates that you asglitrle, that you are thinking. It shows you cared
enough to get organized. Those are the two pigcethos right?Ethosis credibility and compassion.

You show credibility from organization becausentdicates you know what you are talking about, you
can put thoughts together, you have analyzedéRis You show compassion from organization because
it indicates you care enough to put it in an orgadiway. It is interesting—outlines accomplish many
things for us, not just in organization but als@ihos

What are qualities of good homiletical outliningf?efe are five. The first quality of a good homiati
outline is unity. A sermon is about one thing, amerefore all the parts of the outline should suppoe
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central idea. You do not want to be in the positba pastor who, in the middle of point number two
realizes that point number three misses the poititedy. You want to make sure each point deal& wit
the point of the message. The main thing is to kkepnain thing the main thing. That does not work
when the points of your outline do not deal with thain thing. Thus unity is something you would
expect outlines to reflect.

A second quality of good homiletical outlines ig¥Wty. That is, the parts will pass the 3:00 AMttes

We want to say things in outline form as concisypossible. You know that if you have a main point
that goes on for 15 words, it is far too longtifjoes on for more than seven or eight words, it is
probably too long. We want to shrink these thingaul. Now, we have much more to say—much more
to say! But that will be the information, the exjiims that comes under the main point statemeng. Th
main point statements and the subpoint statemestsywto make as brief as possible. They are kind o
like “thought pegs” that you hammer on the dood #ven you can hang many things on them. But we
do not want the peg to be 10 feet long. We warttfibg to be as concise as possible, and then we can
hang many things on it. Sometimes we will say thisg briefly that people may think, “What? What
did he just say?” For example: “What God needgaslars.” People may think, “What? What does that
mean?” Well, you almost want that reaction. “Godtsaspoilers. He wants those who are willing to
spoil the wicked.” | will explain that more and neaas | go, but | want the concise statement firgjet
people’s attention, to let them know, “Here is whaill be talking about.” And then | can hang many
things on that thought peg. Thus a quality of gbothiletical outlines is brevity: the parts will gathe
3:00 AM test.

The third quality may be a new thought for you:gbatism. Good homiletical outlines reflect
parallelism. That is, the word order between themaints—and even between subpoints within a
main point—is similar. Think of it this way: “Chtis word demands honor. Christ's word demands
obedience. Christ's word demands love.” These cbalthree main points in a sermon. The modifiers
line up in the same position in each statement.stipgects line up in the same position in each
statement. Even the verbs are in the same positidhis case it is the object that keeps chandiimgt

is known as the “key word change.” When things ranparallel but something changes, it is known as
a key word change. What does everyone know thiedirhese three main points will be about? It will
be about honor. What will the second and third npaiimts be about? Obedience and love. Parallelism
with a key word change is like a verbal flag frdme speaker. Remember, people are not reading with
you, they are listening to you. Key word changesvarbal flags saying, “Hey! Here is another main
point!” The parallelism is a signal that it is ahnet main idea, similar to another one that wasdtat
earlier, maybe three, five, or even seven minutegipusly. But the parallel language says, “Here is
another main idea.” And its development is indiddtg a key word change.

Where do you see Jesus doing this? In the Sermémeadount. There are two ways parallelism is
demonstrated in the Sermon on the Mount. Do yowereber anything that was parallel in the way Jesus
stated things in the Sermon on the Mount? The toel@s are parallel: “Blessed are the poor...for they
will be... Blessed are the meek...for they will be...” Bau hear the first parallelism? “Blessed are
the...” This is followed by a key word change: “pddmeek,” etc. Then the latter part of each

beatitude is also in parallel form. “Blessed a® ploor in spirit for they will be... Blessed are theek

for they will be...” Thus we have parallelism withykevord changes in the beatitudes. There is another
way in the Sermon on the Mount that Jesus usefiglema to indicate subject change. “You have heard
it said...but | say to you...” Each time He moves tweav subject, He begins with a parallel statement
with a key word change.
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So this is not some new, modern innovation. Thteésway people have heard things throughout the
ages. The way in which we give them our outlinpagllel phrasing with key word changes. We will
look at more examples later. By the way, does thevord change always have to come at the end of
the phrase? No, it can be in the middle or therveg. And does it have to be just one word that
changes? No, it will vary. But it is the form ofrplielism with some shift in it that is a quality good
outlines. We will talk at various times about dothgse key word changes. But we basically want some
shift that causes people to say, “That is the ndea again...oh, and there is the shift.” That is ttha

key word change is about.

So far we have unity, brevity, parallelism, and neevadd proportion. Another quality of good
homiletical outlines is proportion. Some of thediegs you will do will call this simply “symmetry.”
Proportion, or symmetry, is the proportion of semi€omponents of the message should be about equal.
The main points are about the same length. If yaxemultiple subpoints, they are about the same
length. Think what would happen otherwise. If y&itst main point lasts 25 minutes, you know thetnex
main point will only last three minutes. Nonethslgé you have been preaching for 25 minutes aed th
say to people, “And my second main point is...” widt the people think? “Oh no! He will be talking
another 25 minutes!” This is because the Westearexgzects things to be in proportion. Again, no one
has a stopwatch on. But we do expect the compomebis in roughly equal proportions.

The last quality is progression, meaning the thosbbuld move forward with each component. We
should move toward greater understanding, broaadgenstanding, of what has been said. If we feel lik
we are stuck in the same place and have not maveaifd, we may think, “It does not seem like
anything happened to move us along.” Let us uséhtiee main points we saw before, “Christ’'s Word
demands honor. Christ's Word demands obediencest@hiWord demands love.” If instead of this |
said first, “Christ's Word demands honor” and tlsaid, “For my second point, ‘Christ’'s Word demands
praise,” what will people be thinking? “It is afféirent word, but it seems like we just talked abou
that.” It does not seem that there is progression.

Here is where you will often develop a difficultytivan exegetical versus a homiletical outline.|\&il
text ever repeat something? Sure it will. And itiyare just following through the exegetical outjine
you might speak about honor, then find that hoeoepeated later and have to speak on that again. |
word or concept is repeated, what will you likety?dYou will probably group them together under the
same point rather than dealing with it, applyingitd so forth, only to come to it a few versesrlaind
do it all again. I will try to pull ideas togethiera way that explains the text in an oral meditimat
means there will be parallelism, symmetry, promortiand also progression.

Let us look at some types of homiletical outlind& will do this very quickly, but | want you to kwo
there are some different ways homiletical outlioas be put together. The most common one, and the
one we will most frequently use, is the logicaldyp logical outline. It shows the logical devel@mnn

of the passage’s thought.

As an example, let us look at the following statetee“We should trust God because His nature is
loving, “We should trust God because His natur@li&nowing,” and “We should trust God because
His nature is all-powerful.” What if | were dealimgth the FCF of “People just are unwilling to ttus
God.” | would say, “Listen, you should trust Gocchase His nature is loving.” But the objectionhatt
is “Even if | trust Him to be loving, if God doestknow what will happen next, it is not enough.dGo
being loving is not a sufficient reason to trustrHi Therefore you say, “The second main point i®tlY
should trust God because His nature is all-knowit®gis loving, and He also knows what will happen
and the consequences of everything.” Someone nsgpmne, “While that helps me more, it is still not
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enough. | believe He loves me and knows what veiigen, but if He cannot stop the truck from hitting
my child, I still do not have reason to trust Hiflus | have to say, “Not only is He loving and all-
knowing, but He is also all-powerful. He can cohaibthings. He is loving, He is all-knowing, akte

can control all things according to His knowledge according to His love—in ways that are eternal
and beyond us, surely. But nonetheless, we canHiios” | am building in a progressive way the logi
that runs through a passage. That is a logicalgldped message. When you preach from the epistles,
and some of the psalms, logical development igéseest way to go, and it is very, very common.

A second major form of outlines is sequential. Tisatve show not the logical development but the
chronological development of a passage. We showttt@nological outline of a passage. For example,
“Because God offers salvation, we must come tosthriBecause God offers salvation we must abide
in Christ.” “Because God offers salvation we mestify of Christ.” What does that describe, “Come t
Christ, abide in Christ, testify of Christ”? Whdtronology is that? It is the chronology of the Ghan

life. We come, we abide, and we testify. Thus gaaticular chronology is logical, but it also
sequentially moves through what happens in somsdifie’ Have you ever heard a sermon where
someone says, “This is what happened in the lifeafid: obedient, disobedient, repentant.”? They
may move through the life of David to show how westrespond to God. Something like that would
be sequential.

Another major form of outline is (I will be givingou two terms here) picturesque or imagistic, &pe
or image. Why do we need this for our culture tétdAye we more linear, logical, or visual? Which are
we more oriented toward? You would have to sayith#tis era (at least in the United States) we are
very image-oriented. | will list for you here wHhawill even confess is an absolutely awful outliBeit
hopefully it will make the point well. “If we ar@tbe effective fishers of men, we must use proper
tackle”; “If we are to be effective fishers of meme must go where the fish are”; and “If we aré¢o
effective fishers of men, we must react when weagabble.” If you are a fisherman, that may mean a
little something to you. But what am | doing? | gatking about the process of missions through a
fishing analogy. | am bringing to mind people’sadsf some fishing experience of their life in hopes
that they will understand. This is a terrible aulj though.

| will tell you, one of the best imagistic outlinesver heard was by a seminary student who hax inee
the Air Force. His career in the Air Force was asash investigation specialist. He would invedgga
what happened when planes crashed. He went tdelef King Saul, and he said, “There has been a
spiritual crash that happened in this man’s lifewHlid it happen?” And he took us through the steps
a crash investigation to say, “First we need teeine the point of impact. Then we need to deteemi
whether it was pilot or mechanical error. Then wgéhto say, what steps do we take to avoid
recurrence?” Now, could you explain the life of Bdat way? Sure you could. It is a pretty good
outline: “Point of impact,” “Pilot or mechanicalrer,” “What steps can we take to avoid recurremce i
our lives?” He uses an image and takes peopledhran image or picture process. You may have heard
pastors do this. Did Jesus ever do this? He skam‘the vine, you are the branches,” “I am thhatligf
the world,” “I am the bread of life.” He took imagypeople are familiar with and tied them to spaitu
truth in order to communicate what needs to be kndviaus this type of outline is called picturesgue
imagistic.

| think with just knowing about the logical, seqtiah and imagistic types of outlines you will have
much of the raw material you will need for muchagfat we will do in this class. There are otherg, bu
these are some of the basic outlines. If you aaéirdgwith the epistles, which is where many of the
passages assigned in this class come from, whiate@db you think you would mainly use? The logical
outline.
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What goes into an outline? What are the componafieswill be looking at each of these more later,
but just to give you an idea of what we will continto develop, let us look at them. There will lese
various components: some indicator of introductiod conclusion, proposition, main points, subpgints
illustrations, and applications. There will be som#ication of what the introduction is about atne
indication of what the conclusion is about.

Thus the first thing that goes into outlines is sandication of introduction and conclusion. Thes®
thing that goes into outlines is a proposition, ttheme statement. What is the main thing this sarisio
about? That is a proposition. Obviously, beyondgitposition there will be main points. Here is a
main point: “Because Jesus is the only hope ofag@lw, we must present Christ in difficult situaiso’
Here is another main point: “Because Jesus isrthelmpe of salvation, we must present Christ to
difficult people,” “Because Jesus is the only hopsalvation, we must present Christ despite our
difficulties.” Now, those are longer for a reasoe will talk about shortly. But | hope you see thaén
though they are long statements, they have key aloadges. They are parallel with key word changes.
Thus you know the first main point will be aboutfidult situations, the second main point will beoat
difficult people, and the third main point will ladout our difficulties. You see that by the patalle
language. You probably recognize that, in additimthe main points, there are various developmental
features. Here is one of those: subpoints. Subpanat the development of the logic of the main {poin
In addition to subpoints, there are illustratiomattare indicated in the outline. In addition te th
illustrations, there are applications that typigate indicated in the outline.

Something | said with some care just a minute age that subpoints are the development of the logic
of the main point. | said it that way so that haplgfsomething begins to come to your mind, whigh i
this: an illustration is not a subpoint, and anl@ggpion is not a subpoint. Yes, they are suppgrtin
materials under the main point. But the subpoirgsiae development of the logic of the main point.
They are typically developments of a principle ofre sort. The illustrations will illustrate, demtnase
what the subpoints and the main point have beeuntalbbus illustrations are demonstration. The
applications will apply what the subpoints haverbabkout. But neither the illustrations nor the
applications are subpoints. The subpoints are ¢eldpment of the logic of the main point. You may,
depending on how full your outline becomes, incltrdasitions of some sort. Thus, for contents of
good homiletical outlines, we have indicators afaduction and conclusion, proposition, main pqints
developmental features, and sometimes transitidmaughout the rest of the course we will talk abou
each of those.

Now let us look at some developmental principlesgimod homiletical outlines. We said that the raw
material gives us information we need, but purpetermines the actual construction of the message.
You may wonder how many points you are supposed&o The answer depends on your purpose.

In the history of preaching, there is a standarg wa think about the number of main points in a
sermon. Depending on if it is a three-point serngotwo-point sermon, or a four- or more-point semmo
we tend to have certain expectations of what vélelbbcomplished according to the different numbérs o
points. This will vary greatly by culture.

For the Western ear, people who have been eduicet®dstern culture, we tend to have certain
expectations of what will be accomplished accordmthe different numbers of points in an outliAe.
three-point outline is known as “developmental.’afts, “This idea leads to that idea, which leaxa t
culminating idea.” This comes right out of Greekl&oman rhetoric and the idea of what a syllogism
is. This is a reflection of the way we in Westeutture became accustomed to hearing an argument:

© Fall 2006, Bryan Chapell & Covenant Theological $eary



Christ-Centered Preaching: Preparation and DelivefySermons Lesson 4, page 9

major premise, minor premise, conclusion. We dgvelthought by moving to a culminative idea. A
three-point outline often reflects that Westerrlogystic method. By the way, homileticians wilkheys
debate, “Where did the three-point sermon come ?dins the most common in Western culture. |
would say it is the most common because in Westgitnre we are typically more comfortable
preaching out of the epistles than out of narratiarratives often will not follow a three-point,
developmental from. But didactic passages will @bt able to develop that way. Thus we are often
more comfortable with this logical development, efhoften folds into a three point outline. We often
use minor idea, more major idea, most major idéat 1 typically what a three-point sermon doesu Yo
can think of it as going up the mountain: starehenove up to here, move up to the highest penspect
and most important idea. Even the language | gauebgfore of a sermon being progressive has the
idea that you are moving to a higher culminationdA three-point sermon accomplishes that very
readily to a Western ear.

A two-point message has a slightly different pugodsis not developmental but balanced. Two things
typically are in tension, or balanced, to one aentfihere is hot and cold. There is inside andideis
There is earthly and heavenly. Do you hear thessdiiypically, one is in balance against the ofiner,
some form of tension. If you do not have that tensn a two-point message (in Western culture), do
you know what people will feel? They will feel thats incomplete. “Did you forget the third point?
Did you run out of time?” This is because, you gke third point is really there. Do you know witat
is? The third point is the tension between the filus if there is not tension between the twd)éiyt

are not counter-balanced in some way, then it mp&eple feel that you have not communicated
anything to them, or you just did not finish. Wdlwlo this frequently, and the apostle Paul cetyain
does it very readily. Paul uses duos between #sh fhnd the spirit, between the earthly and the
heavenly, between the inside and the outside, legtwee old man and the new man. “Put on the new
clothes, put off the old clothes.” He uses thesesdiiypically in a two-point sermon as we move from
the first main point to a second main point, weateghe tension. We say, “Here is what we have been
looking at, and now here is the flip side we wil looking at.” We do not expect people to simply
figure out the tension. We tell it to them becally need that information to be able to tell hbese
two ideas play off of each other.

What about a four- or more-point sermon? It maglm@mative, meaning it gives you many ideas that
are added up to create an overall impression. Stivenzan also be called additive (because you add
this to this to this) or even catalog (becauséviegiyou many ideas). Now, you are not moving @ th
mountain, typically, in a four- or more-point megsaEach of these points has equal weight, but you
need them all to develop the overall idea. | thimklongest catalog | ever heard were the “14battes

of a biblical preacher.” The pastor who preached sermon probably was not saying that one was more
important than the others. He probably wanted usetr all of them. He was saying, “You need to hear
all of these to get the big picture.” It was nohor premise to more major premise to most major
premise, rather it was, “You need this, and thigl this...” If you go beyond four points, in this enad
culture it is very hard for people to retain it. faur or five points, you are pushing the max. éien,
eight, or nine, you may leave impressions, but yearers (again, in American culture) will not
remember specifics. At 14, you are really justmggyvihe big picture, as your hearers are not likely
remember any of the specifics. Thus a four- or Apmi@t sermon is summative, or additive.

Then there are, in American culture, one-point ragss. These are simply called, as you might guess,
“essay form.” It is simply an essay. The one mampis the proposition or theme statement, ansl it
developed pretty much like an essay. This is varg fior people to listen to in our culture. Thirty
minutes with no breaks, no road signs in betwasest,garagraph leads to paragraph leads to
paragraph... Think if you were listening to this sermTypically they are read; very few people have
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this memorized. By the way, one of the reasons seeautlines is because they are very easy to et in
our heads so we do not have to read off a manuseévip do use essays, and there are some fantastic
essay preachers in our culture. Can you think gfpaaachers who present essays in sermons that are
effective? Colson. | would certainly say Colsomisessay preacher. He gives wonderful, marvelous
social essays. Usually these are not expositorj@es, not taking a text and unfolding it. James
Kennedy is the other essay preacher | would meniibase sermons are often essay forms rather than
expositions. We will talk later about why that isftem an essay form is a way of addressing an issue,
opposed to developing a text. Thus there may leason for an essay sermon, but we will not dast th
semester.

Another developmental principle for good homiletigatlines is the principles of subordination. Hére
will follow in the tracks of your English teachdfyou have one subpoint, what must you have in
addition? You must have another. You cannot haeesoibpoint under a main point. If you have one
subpoint, what should it have been? It should leen the main point. If you have a main point
statement and only one subpoint, it will seem ®listener that they are in competition. “Whaths t
main point here? Is that a restatement of whatjystusaid, or did | mishear you? Did you mean #best
that instead of the main point?” Thus if you hane subpoint, you must have another. You must have
at least two subpoints, if you have any at all. @aum have three subpoints? Sure. Can you have four?
Sure. Can you have five? Oh, you are stretchinglitsually two or three subpoints is most common.
You do not have to have subpoints. Maybe the maintpvill carry the thought in itself. But if youod
have a subpoint, principles of subordination say lyave to have at least one more. Typically theze a
two or three.

A third developmental principle for good homilelicaitlines is that it is helpful to keep the textdent
in the outline. As you develop homiletical outlinggs often very helpful to use the words of tegt.
People will hear you say something, look at theilds, and see that you are using similar words. Fo
example, if | said, “Christ’s Word demands honamit verse 2 had the word honor in it, that is very
helpful to people. Now, can you always do that? dah&wer is no. It may be that the word “honor” did
not appear in the text at all. It may have beenetbing like “Give God praise, sing songs to himmtld
had to take two phrases and roll them into one mpaint. So, for example, “praise” and “sing songs,”
what are those about? They are about giving hdriars | may have to take an entirely different word
and use it as a summary word to get the biblicatepts. But if | can use the words of the textt itha
often very helpful. It is good to keep the wordglod text in the outline if | can.

The other thing I will do to keep the text evidenthe outline is to tie main points and subpotots
relevant verses. That is how | keep the text masleat in my outline. If | cannot use the wordsiod
text in my outline, | certainly will use the vensdferences. Think of how preachers develop thigyTh
may say, “Christ’'s Word demands honor. Look withaheerse 2; it says...” What | just did is a
standard pattern. You state the truth (for exanf@rist's Word demands honor”), then place theftru
(“Look with me at verse 2...”), and then prove thahr(“Verse 2 says this...”): state, place, prove. We
will talk about various forms of proof as we go. 8¢l often do in my outline is link the main poitts
the verses that they can be proven by. And if Ergybpoints, | will link them to verses as well.1So
will say something like, “We should give God honirst this demands our praise—look with me at
verse 3.” Then | will begin to explain how versexplains praise. | may have another subpoint,|$ib a
says, ‘Sing songs to him,” ‘songs, and hymns, gonctgal songs,” what are those things?” Then I wil
begin to explain what psalms, hymns, and spirisealgs are. Then | may have something in addition.
But what | am trying to do is to keep my main psiahd subpoints tied visually to the text. Whahes
strength of that? On whose authority do you sp&ak®?speak on the Bible’s authority, not yours.
Therefore | say, “Here is the truth, now look witle at the text.”
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This does many things. It makes sure your authoadtyes out of the Bible, and it makes sure yourare
fact explaining what the text says. You have tovprthat what you just said comes out of the Bible
here. Also, it does the expositor’s ethic. Whawaodo? We open our Bibles and say, “Let me tell you
what this means.” And when | keep saying, “Lookehérsays... Look here...” people will know that |
am explaining what the text means. You keep takegn back to the text. One way to do this is to use
the words of the text, though you cannot do tHat af the time. Not only can you, but you must tse
verses of the text. Identify the verse references.

A fourth developmental principle for good homil@iioutlines is to create consistent visual markers
your pulpit outline. You know, what you take inteetpulpit may not be what you have written ups|lt i
often quite a bit more brief. Something | have ddweugh the years to create consistent visual emark
is when | have the outline | take into the pulpdjways circle my illustrations. Why? Because thiegy
are set off for my eye on what the subpoints amiah work along and think, “I need to remember
what the illustrations are,” and | just look dowwlo not have to read through five sentences; the
illustrations are circled. My eye falls immediatétythem, so | automatically know what my illustoat
is. Before | became computer literate | almost gbwased little triangles to indicate my application
Now | use a little parallelogram. When | see onéhofke, | know | am in an application. My eye i$ no
trying to read, “Where is it?!” My eye just falls the page, and | automatically know, “That is an
illustration,” or | automatically know, “That is application.”

Now, | do not mean to tell you what you should @ar styles will vary hugely. But the thing to do
while you are in seminary is to begin to developryawn system. What is helpful for you? Do you put
a star by an application? Do you put a square theeillustration? Do you highlight the illustrati®and
applications in different colors? There the difftyicomes when you have 10 different colors, and yo
need a key on the side to be able to remember edadt color stands for. That is really going too far
But the idea is to help me be able to maintainaydact and speak to people. Having these consisten
visual markers helps with that, among other thinsybe you can make the major points boldfaced,
larger, and over in the left-hand margin. Subpoyats might indent a little and make them smalldrisT
helps us know major ideas and minor ideas jushbysay we put them on the page.

The fifth developmental principle for good homiteti outlines may surprise you. This is different,
again, than what your English teacher told you. MAwve develop outlines for preaching, we typically
number rather than alphabetize main points anda@sntp Let us say the main point is “1. Christ’srdio
demands praise,” and then | had subpoints hereziMyish teacher told me to use a, b, c, etc. Bigrwh
you are talking to people, do you say “A...B...” Nousay, “First....Second...Third...” Thus in
homiletical outlines we number rather than alphiabebecause that is the way we talk. Otherwise you
will have to do some kind of conversion procesgauar brain, “Let us see: a, b, c...Third!” You will
recognize the unnaturalness of talking to peoptedming this. We do not talk that way to one anothe
Thus it is often typical that we will number evarbpoints as well as main points.

A sixth developmental principle for good homileticatlines is to keep the main points in the pulpit
outline clearly segregated. That seems plain enddghtendency is to cram things together. Agaia, w
are thinking of essays rather than developing sesm®o, my first main point has gone about twodthir
down the page. Where do | start my second maintpbinam writing an essay? You just keep going
down the page. But then some of your main pointg bgasplit between two pages. If you have
sufficient paper, you could start each main poirtha top of a new page. That way your eye does not
have trouble navigating. “I finished that pointetl is where the next one starts. Now | finishetth wi
that one, there is where the next one starts.” jyie always coming to the same place on the page
when | transition between points or major ideasu ¥ould also just fold one page four times and have
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your introduction and each main point on a sepdoitie People also use note cards—all kinds of
things. My goal for you is to develop a consistgygtem, this way your eye will know what it is |dds
for and not be searching on the page. Then yowparate very quickly and efficiently. That is paft
keeping the outline seeable.

Another hint is that highlighting or underscoringykword changes while keeping most of the wording
parallel aids greatly in many ways. Going backiis tather silly outline, “Christ's Word demands
honor,” “Christ’'s Word demands obedience,” and ‘i€s Word demands love,” If | highlight or
underline “honor,” “obedience,” and “love,” my ew&ll go automatically to those words, and | will
immediately know what each main point is about.oAlswill emphasize it with my voice, which makes
it stand out to people.

Again, these are hints for the pulpit outline, wiai take into the pulpit with you. This may be far
different from the sermon outline you wrote in paegtion for the pulpit outline. | write out my sewns
word for word. But | never take the manuscript itite pulpit. | write it out word for word to get my
brain and heart ready for what | will say. But Imiat want to use a manuscript, because | will gnd u
reading to people. | am talking about now what take into the pulpit. | think the standard prockess
many preachers in our culture is exegetical outleniletical outline, manuscript, pulpit outlineis

four steps: exegetical outline, homiletical outlineanuscript—write your whole sermon out—and then
pulpit outline, convert the manuscript to a putpitline. This is a lot of work, but it makes our
preaching something that people can listen to antething that is easy to understand.

| also have some cautions for homiletical outlindsere are three. The first you already know: taike
the “not’s.” A possible outline of Luke 18 is “D@hdoubt, because God desires our example of
persistent prayer,” “Do not doubt, because God t&dl some requests will not be met but by
persistent prayer,” and “Do not doubt, because Wiilcanswer persistent prayer.” Now, if you did not
have the full explanation of those, if | left it“&o not... Do not... Do not...” what have | left out tife
sermon? What to do. “Do not do this... Do not do.thid have left out what to do. This is a rule that
we will only use as we learn the basics of preaghife will break this rule later on. But for nowg d
not word main points in the negative. If | wantsty not to do something, it is better to say, “Akar
rather than “Do not...” | will find another way toysd rather than putting it in the negative. That i
something we will do this semester. We will get oluthe habit of saying things in the negative by
saying things in the positive.

The second caution is take out the passive veHswas good...Christians are...” We will find an
active verb. Make it active, make it gripping, take the passive verbs. The third caution is use
alliteration with caution. Alliteration is when yokey terms all begin with the same consonant. For
example, “Praise,” “Power,” and “Plee,” or “CalfCome,” and “Convert.” You use some consonant in
a pattern. This is a very powerful rhetorical tdidhe ear is very much helped by it, particularlyamh
preachers have picked up the importance of key wwtattures. Thus there are some preachers who use
alliteration every week. Listen, this is a very motul tool. If you use it every week, it can be
problematic. Why? You begin to twist the text toyfour alliteration scheme. “It does not exactlyame
that, but | have to use the same consonant wordau’ &hd up kind of twisting the truth. The other
thing is that people may find it too cutesy if yase it week after week after week. Now it becomes a
word game rather than a proclamation of truths i tool, but we will use it with caution. If it lWwork
naturally, great. But if not, do not feel like ybave to push it. Some of you are used to preacheig
uses alliteration every week. | want to say, i§ihatural, use it. If not, do not twist the textmhake it
happen. It is more important to say the truth ttwasay something untrue cleverly.
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The bottom line for good homiletical outlines isfaghful to the text; what you say should be olmgo
from the text, it should be relevant to an FCF, dods it move toward a climax? You can make an
acronym from this: FORM: Faithful to the text, Obus from the text, Relevant to an FCF, and Move
toward a climax. What you say should come fromtéxé. It should be relevant to the FCF. | shoulkl as
myself, “This is the burden of the text; this isydham preaching this! Is all the material of tleegmaon
still dealing with that fallen condition, or havgdne down a rabbit trail?” | keep pointing backtat
fallen condition. Is all of the supporting materiate all of the main points, dealing with the F@¥s&s

it move toward a climax? Conclusions carry the Wwe@f the sermon. Have | said, “You must hear me
now, this is what this is about.” This means athsens have FORM: Faithful to the text, Obvious from
the text, Relevant to an FCF, and Moving towartimax. In the climax, how you are in essence trying
to say, “This is what God is saying to you. You trat upon it.”? All sermons have FORM.

Now, these have been just basic criteria for oedlini have tried to do two basic things: tell yduaiv
goes in an outline and give you some understarttiiaigall your outlines will not look the same. Thos
are the two main things | have tried to accompticgtay. The next task after looking at these general
principles is to, next time, look at the particslaif formal propositions and main points.
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